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Foreword

FOREWORD

It is my pleasure to release the publication Education Statistics in South Africa at a Glance in 2002, the fourth

report on education statistics produced by the Department of Education since 1999.  One of the most important 

priorities in education is the improvement of organisational effectiveness by improving monitoring, evaluation and

accountability.  The Department of Education is committed to making education statistics more accessible to the

public and we will continue improving our reporting.  This, we trust, will contribute towards improving the 

performance of the system and will give the public the opportunity to measure the progress made towards 

achieving the redress and transformation goals of the education system.

I am confident that this report will serve as a source of useful information for educa-

tors, learners and parents, administrators, managers, decision-makers, analysts

and other important role players within and outside the education system.  This

report is a partial fulfillment of the Minister of Education's responsibility to monitor

and evaluate the performance of the education system, as required by the National

Education Policy Act, 1996 (Act No. 27 of 1996).  I would like to encourage schools

and other educational institutions to use this publication as a tool for improving

teaching and learning and for improving their knowledge about the education 

system.

In order for us to do the trend analysis, we have retained the format of the previous

reports, although a few tables have been replaced or revised to improve the quality

of the report.  For example, in the case of the ordinary school sector, it will be

noticed that, instead of classifying learners according to the primary and secondary

phase only, we have now also classified them according to bands – the General Education and Training Band

(Grades R to 9) and the Further Education and Training Band (Grades 10 to 12).  Currently, the reporting is

intended to provide a snap shot of the system in 2002, and we will continue improving its quality, in terms of both

coverage and relevance.  For instance, when we started publishing this report in 1999, we did not include higher

education and FET institution data as a separate section, but this time we have provided a fairly comprehensive

overview of these levels.

The publication would not have been possible without the contribution of members of the nine provincial 

departments of education and all the public universities and technikons, who had the challenging task of setting up,

managing and maintaining the management information systems that yielded the contents of this publication. We

also remain deeply indebted to other partners in the education environment, whose ongoing feedback and 

recommendations will provide the basis for further development and improvement of statistical reporting on 

education in South Africa.

TD Mseleku

Director-General: Department of Education

Pretoria, South Africa
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Acronyms

ACRONYMS

ABET Adult Basic Education and Training

DoE Department of Education

EC Eastern Cape Province 

ECD Early Childhood Development

ELSEN Education for Learners with Special Education Needs
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FET Further Education and Training
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FTE Full-time Equivalent

GER Gross Enrolment Ratio

GET General Education and Training
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Gr. R Grade R (Reception year/year prior to Grade 1)

GT Gauteng Province 

HBT Historically Black Technikon

HBU Historically Black University

HE Higher Education

HEMIS Higher Education Management Information System

HG Higher Grade

HWT Historically White Technikon

HWU Historically White University

KZN KwaZulu-Natal Province 

L:E Ratio Learner-to-Educator Ratio

L:S Ratio Learner-to-School Ratio

LG Lower Grade

LP Limpopo Province 

MP Mpumalanga Province 

NAT National

NATED programmes Programmes accredited by the Department of Education through NATED 191

(2001/08)

NC Northern Cape Province 

Non-NATED programmes Programmes not accredited by the Department of Education through NATED 191

(2001/08)

NW North West Province 

SET Science, Engineering and Technology

SG Standard Grade

SGB School Governing Body

WC Western Cape Province 
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1. INTRODUCTION

The Department of Education (DoE) and the nine provincial departments of education have the task of collecting

information on the education system as a whole in order to monitor and evaluate the performance of the system.

The information is collected through the Education Management Information System (EMIS), which was set up to

systematically collect and analyse data on learners, educators and resources throughout the education system,

including the General Education and Training (GET), Further Education and Training (FET), Early Childhood

Development (ECD), Education for Learners with Special Education Needs (ELSEN) - also referring to as learners

who experience barriers to learning, Adult Basic Education and Training (ABET), and Higher Education (HE) 

sectors.  The collection of information has, for the past nine years, been facing serious developmental challenges

as new systems were introduced and capacities of provincial departments varied according to whether a province

had sufficient or inadequate resources.  We can now say that these systems have stabilised and that the 

institutional capacity has improved, although the fact that the provinces do not use uniform definitions and 

standards is still a challenge for the Department.  The Education Information Policy, which the Minister of 

Education, Mrs GNM Pandor, approved in August 2004, will assist in bringing about uniform standards and 

improving the accuracy and quality of data.

This publication covers data primarily for the 2002 reporting year and the Department is looking at improving this to

at least a one-year turnaround time.  It should be noted that the Department does have 2004 school data, which is

usable but not ready for publication.  The sources of data used for the report are the following: for ordinary public

and independent schools (hereinafter collectively referred to as ordinary schools), the 2002 Snap Survey 

conducted on the 10th school day; for the public HE sector, the 2002 HEMIS1 Database; for the public FET sector,

the 2002 Survey by the National Business Initiative; for the ABET sector, the 2002 Annual ABET Survey; for the

ELSEN sector, the 2001 Special Schools Audit; and for the ECD sector, the 2000 ECD Audit.  Population figures

are based on mid-year estimates provided by Statistics South Africa (published estimates for 2001 and 2002, and

unpublished, provisional estimates for 1999 and 2000.)  To obtain the percentages of SGB-paid2 educators at

provincial public schools, the 2002 Annual School Survey was used. 

1 HEMIS = Higher Education Management Information System.

2 SGB = School Governing Body.
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3 Combined schools usually include Grades 1 to 12.

4 Intermediate & middle schools usually include Grades 7 to 9.

2. OVERVIEW OF THE EDUCATION SYSTEM IN SOUTH
AFRICA

The centre page shows that there were 33 484 established public institutions and registered independent institu-

tions in South Africa in 2002, including 27 647 ordinary schools and 5 837 other education institutions, including

ABET centres, ELSEN (special) schools and ECD sites, public FET institutions and public HE institutions (universi-

ties and technikons).

The 27 647 ordinary schools were made up of the following:

● 17 197 primary schools, with 6 378 178 learners and 179 222 educators;
● 5 752 secondary schools, with 3 514 162 learners and 113 171 educators; and
● 4 698 combined3, intermediate4 and middle schools, with 2 024 677 learners and 63 337 educators.

Figure 1 and the centre page show that, of the 13 531 690 learners and students in all sectors of the education

system in 2002, 11 638 356 (86.0%) were in public schools and 278 661 (2.1%) were in independent schools.  Of

the learners in other institutions, 530 615 (3.9%) were in ABET centres, ELSEN (special) schools and ECD sites,

677 913 (5.0%) were in public HE institutions, and 406 145 (3.0%) were in public FET institutions.

There were 13 531 690 learners and students in the education system, who attended 33 484 educational institu-

tions and were served by 413 648 educators and lecturers. 

Figure 1: Percentage distribution of learners in the education system in 2002
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3. ORDINARY PUBLIC AND INDEPENDENT SCHOOLS

3.1 Basic school data

Source: 2002 SNAP Survey (conducted on the 10th school day).

Note 1: Data are for ordinary public and independent schools only. Data on stand-alone ECD sites, ELSEN (special) schools and ABET centres, and public FET institutions are

excluded.

Note 2: Ordinary public and independent schools are the so-called mainstream schools.

Note 3: Independent schools were previously known as private schools.

1) Including learners in Pre-Grade R, Grade R and ELSEN at ordinary public and independent schools (collectively referred to as ordinary schools). 

2) Public educators in EC, FS, KZN, MP and WC represent only State-paid educators, while those in GT, LP and NW represent both State- and SGB-paid educators.  Public

educators in NC represent a combination of both.  The percentages of SGB-paid educators at provincial public schools, as reflected in the 2002 Annual School Survey

database, are: EC:3.0%, FS:3.1%, GP:11.0%, KZN:4.8%, LP:1.5%, MP:3.7%, NW:2.4%, NC:5.5%, WC:12.9% and NAT:5.1%.  (SGB = School Governing Body) 

3) For 1999-2001 Gauteng reported on public schools in respect of both State- and SGB-paid educators, while for 2002 the reporting was in respect of State-paid educators

only.  To bring 2002 on par with the reporting of the previous years, 11.0% SGB-paid educators, as indicated in footnote 2), were added to the 40 226 public school educator

numbers that had been submitted.  The submitted number is reflected in the centre page.   

4) L:E Ratio = Learner-to-Educator Ratio. 

5) L:S Ratio = Learner-to-School Ratio.

3.1.1 Schools (see Table 1)

In 2002, there were 27 647 ordinary schools in South Africa.  These schools excluded stand-alone ELSEN (spe-

cial) schools and ECD sites.  95.8% (26 489) of the ordinary schools were public schools and 4.2% (1 158) were

independent schools.  The Eastern Cape (6 191, or 22.4% of national total) had the largest number of ordinary

schools, while the Northern Cape (476, or 1.7% of national total) had the smallest number.  Gauteng had the

largest number of independent schools in the country (416, or 35.9% of national total) and Limpopo the second

largest (202, or 17.4% of national total). 

3.1.2 Learners (see Table 1)

In 2002, there were 11 917 017 learners in ordinary schools in South Africa, of which 97.7% were in public schools

and 2.3% were in independent schools.  KwaZulu-Natal had the largest number of learners in ordinary schools 

Table 1: Number of learners, educators and schools, and learner-to-educator and learner-to-school ratios

in the ordinary public and independent school sector, by province and type of school, in 2002
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(2 729 834, or 22.9% of national total) and the Eastern Cape the second largest (2 072 054, or 17.4% of national

total).

Gauteng (134 764, or 48.4% of national total) had the largest number of learners in independent schools and

KwaZulu-Natal (48 841, or 17.5% of national total) the second largest.  Whilst Limpopo had more schools (17.4%)

than KwaZulu-Natal (14.0%), it had fewer learners enrolled in independent schools (8.2%) than KwaZulu-Natal

(17.5%).

3.1.3 Educators (see Table 1)

There were 360 155 educators in ordinary schools in South Africa in 2002, of which 95.6% were in public schools

and 4.4% were in independent schools. As indicated in footnote 3) below Table 1, the number of educators

reported to be at public schools in Gauteng were increased by 11.0%.  The raw data reported by Gauteng are

reflected in the centre page, indicating a national total of 355 730 educators.  KwaZulu-Natal (74 500, or 20.7% of

national total) had the largest number of educators in ordinary schools and the Eastern Cape (65 355, or 18.1% of

national total) the second largest.  The Northern Cape had the smallest number of educators in independent

schools (150, or 0.9% of national total).

3.1.4 Distribution of learners, educators and schools

Figure 2: Percentage distribution of learners, educators and schools in the ordinary school sector, by

province, in 2002

The mainly rural provinces tend to have proportionally more schools with fewer learners than the more urbanised

provinces, which tend to have proportionally fewer schools with more learners, an indication of higher population

density.  Figure 2 shows that, in 2002, the Eastern Cape, one of the more rural provinces, had 22.4% of the

national total of ordinary schools serving 17.4% of South Africa's learners, while Gauteng, the most urbanised

province, had 8.4% of the national total of ordinary schools serving 13.6% of the country's learners.  This is also

reflected in the learner-to-school ratio, Table 1, with the Eastern Cape having, on average, 335 learners to one

school and Gauteng having, on average, 694 learners to one school.
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Figure 3 indicates that, in 2002, Gauteng had the largest proportion of independent school learners, educators and

schools (8.3%, 15.1% and 17.8%, respectively), and the Western Cape the second largest (3.2%, 7.5% and 8.5%,

respectively), while the Eastern Cape had the smallest proportion in all three categories (0.3%, 0.6% and 0.7%,

respectively).

3.1.5 Indicators

● Learner-to-educator ratio (see Table 1)

In 2002, the national average learner-to-educator ratio at ordinary schools in the country was 33.1, ranging, by

province, from 29.9 in North West to 36.6 in KwaZulu-Natal.  The national average for public schools was 33.8, and

for independent schools, 17.5.

● Learner-to-school ratio (see Table 1)

The national average learner-to-school ratio at ordinary schools in South Africa was 431 in 2002, ranging, by

province, from 301 in the Free State to 694 in Gauteng.  In five provinces (the Eastern Cape, the Free State,

Limpopo, North West and the Northern Cape) the ratio was lower than the national average.  The national average

ratio for public schools was 439, and for independent schools, 241.

● Gross Enrolment Ratio (GER) (see Tables 2 and 3)

It should be noted that Tables 2 and 3 reflect that education in ordinary schools could be grouped in terms of either

a GET and a FET band or the traditional primary and secondary phases.  The compulsory GET band (Grades R to

9) caters for the following phases:  foundation phase (Grades R to 3), intermediate phase (Grades 4 to 6) and

senior phase (Grades 7 to 9).  The non-compulsory FET band caters for Grades 10 to 12 and excludes learners in

FET institutions.  Education White Paper 5 on early childhood education stipulates that, by 2010, all children enter-

ing Grade 1 must have participated in an accredited Reception Year Programme (Grade R) offered at primary

schools or at stand-alone community-based sites.

GER is defined as the number of learners, regardless of age, enrolled in a specific school phase (e.g. GET band

for Grades R to 9) as a percentage of the total appropriate school-age population (e.g., for the GET band, the year

in which a learner turns six until the year in which a learner turns 15).  GER is used to show the level of participa-

tion in education.  For example, a GER of more than 100% indicates that there are more learners in the formal

school system than in the appropriate school-age population (total potential population), which indicates enrolment

of under-aged and over-aged learners owing to early or late entry and grade repetition.  In 2002, as shown in Table

2, the total GER for the combined GET and FET bands was 90%, which is lower than the GER of 95% for the com-

bined primary and secondary phases.  This is perhaps due, mainly, to the fact that a significant number of Grade R
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learners of the appropriate school age are not in ordinary primary schools.  Some provinces reflected GER values

of more than 100% for the different GER groupings.  For the FET band and the secondary phase the GER was

higher for females than for males, meaning that, relative to the appropriate school-age population, there were more

female learners than male learners in the school system.  It could also mean that, for a variety of reasons, female

learners remain in the system longer than male learners.

● Gender Parity Index (GPI) (see Table 2)

Gender Parity Index (GPI) is defined as GER for females divided by GER for males. This index is used to indicate

the level of access of females to education, compared to that of males.  For example, a GPI of more than 1 indi-

cates that, in proportion to the appropriate school-age population, there are more females than males in the school

system.  In 2002, as indicated in Table 2, the highest GPI (1.13) was reflected in the FET band and the lowest in

the primary phase (0.95), confirming that, relative to the appropriate school-age population, there were more

female learners in the FET band than there were in the primary school phase.  It could be that girls are starting

school later than boys - social issues that should be researched.

Table 2: Gross Enrolment Ratio (GER) and Gender Parity Index (GPI) in the ordinary school sector, by

province and gender, in 2002  

Source 1: 2002 SNAP Survey (conducted on the 10th school day).

Source 2: Mid-year population estimates for 2002, Statistics South Africa (29 October 2003). 
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3.1.6 Learners, by grade and school phase

Table 3:  Number of learners in ordinary schools, by province, gender and grade, in 2002

Source: 2002 SNAP Survey (conducted on the 10th school day).

Note 1: Data exclude learners at stand-alone ECD sites, ELSEN (special) schools, ABET centres and public FET institutions.

Note 2: Owing to a shortage of space, the male enrolment figures for public and independent schools are intentionally omitted.



Table 3:  Number of learners in ordinary schools, by province, gender and grade, in 2002 (concluded)
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1) Free State, North West and Northern Cape: Pre-Grade R learners not included in the SNAP Survey.

2) Eastern Cape and North West:  ELSEN learners are included in the different grades.
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Figure 5 indicates that, in 2002, there were slightly more females (50.1%) than males (49.9%) in ordinary schools

in South Africa.  There were more males than females in the foundation and intermediate phases, whereas there

were more females than males in the other three phases.  The highest percentage of females (53.7%) was found

in the FET band. 

Figure 4 shows that, of every 100 learners in ordinary schools in South Africa in 2002, almost 30 were in the foun-

dation phase, slightly more than 27 were in the intermediate phase, 25 were in the senior phase, more than 17

were in the FET band, and less than one was in the pre-Grade-R phase and 'other' combined. 

Intermediate Phase

27.3

Foundation Phase

29.6

Other

0.2

FET Band

17.5

Senior Phase

25.0

Pre-Grade R

Phase

0.3

Figure 4: Percentage distribution of learners in ordinary schools, by phase, in 2002

Figure 5:  Percentage distribution of learners in ordinary schools, by phase and gender, in 2002
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Figure 6:  Percentage distribution of female learners in ordinary schools, by grade, in 2002
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Figure 7: Percentage distribution of independent learners in ordinary schools, by grade, in 2002

In 2002, as indicated in Figure 6, there were fewer females than males in Grades 1 to 5, whilst the opposite was

true for Grades 6 to 12.  Grade 12 females (54.5%) accounted for the highest female enrolment in all the grades.

The lowest female enrolment was for ELSEN (39.6%).

Figure 7 shows that, in 2002, the percentage of learners at independent schools in the ordinary school system was

the highest for Pre-Grade R (26.4%), the second highest for Grade 12 (4.7%), and the lowest for Grade 5 (1.8%).

The total national average of learners in independent schools was 2.3%.  These independent Pre-Grade-R schools

could include the community-based sites and privately owned ECD sites.
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Figure 8: Number of learners in ordinary schools compared with the appropriate age group in the 

population, by grade, in 2002

Figure 9: Percentage distribution of learners in ordinary schools, by grade, Pre-Grade R and ELSEN, 

in 2002

PopulationLearners

Figure 8 shows that, when enrolment in 2002 is compared with the appropriate school-age population for each

grade (taking the year in which a learner turns six as the appropriate age for entry into Grade R), six grades

(Grades 1, 2, 4, 5, 6 and 9) were over-enrolled, which probably indicates enrolment of over-aged and under-aged

learners.  This could also indicate that we are reaching universal access to education at compulsory school level.

From Grade 10 to Grade 12 there was a steady increase in the degree of under-enrolment.  The highest under-

enrolment was experienced in Grades R and 12, which reflected an enrolment of 29.5% and 47.8%, respectively,

of the appropriate school-age population.  It must be noted that some learners who were at the FET band age

were also enrolled in the FET institutions and that others attended ABET classes, as this is not a compulsory

schooling phase.  Therefore, the data in this case do not necessarily indicate under-enrolment but merely reflect

the fact that about half of the population of this age was not in the formal schooling system.
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Figure 9 shows that, of every 100 learners in ordinary schools in 2002, almost 11 were enrolled in Grade 1 and just

over four were enrolled in Grade 12.
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Source: Mid-year population estimates for 2002, Statistics South Africa (29 October 2003).
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3.1.7 Comparison between 1999, 2000, 2001 and 2002

● Learners, educators and schools (see Table 4)

Table 4: Comparing learners, educators and schools in the ordinary school sector, by province, from 1999

to 2002

Source: 1999-2002 SNAP Surveys (conducted on the 10th school day).

Note 1: Percentages with a negative sign denote a decrease.

Note 2: Public educators - see footnote 2) below Table 1 for provinces that did not include SGB-paid public school educators for the period 1999 to 2002. 

1) Data for Gauteng educators were adjusted as indicated in footnote 3) below Table 1.

Table 4 shows that, in comparing data for the years 1999 to 2002 in respect of learners, educators and schools,

learners and educators showed a net decrease of 3.2% and 1.4%, respectively, in ordinary schools nationally,

while schools showed a net increase of 0.7%.  The increase in the number of schools is not surprising, considering

the fact that the extent of school backlogs reported in 1996 was too high and that deliberate efforts have been

made to address these backlogs.  What we should also note, is that, even though a large number of schools were

built during this period, a number of them were not new schools, but replacements for dilapidated existing build-

ings.

● Independent learners as a percentage of all learners (see Table 5)

Table 5: Comparing the share of learners in independent schools, learner-to-educator ratio and learner-to-

school ratio in the ordinary school sector, by province, from 1999 to 2002

Table 5 shows that, from 1999 to 2002, the number of independent learners in ordinary schools nationally

increased from 1.8% to 2.3%, a net increase of 27.8%.  The largest proportion of independent learners was in

Source: 1999-2002 SNAP Surveys (conducted on the 10th school day).

Note 1: Percentages with a negative sign denote a decrease.

1) Gauteng educators were adjusted as indicated in footnote 3) below Table 1.
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Gauteng, increasing from 7.1% in 1999 to 8.3% in 2001, a net increase of 16.9%.  The highest net increase

between 1999 and 2002, namely 100%, occurred in Limpopo.

● Learner-to-educator ratio (see Table 5)

As reflected in Table 5, from 1999 to 2002, the national average learner-to-educator ratio at ordinary schools in

South Africa decreased from 33.7 to 33.1, a net decrease of 1.8%.  Five provinces (the Free State, Gauteng,

Mpumalanga, the Northern Cape and the Western Cape) showed a net increase from 1999 to 2002, while the

Eastern Cape indicated the highest net decrease, namely, 12.7%.  

● Learner-to-school ratio (see Table 5)

Table 5 shows that, from 1999 to 2002, the national average learner-to-school ratio at ordinary schools in the coun-

try decreased by 3.9%, which means that there were 17 fewer learners per school.  From 1999 to 2002, Limpopo

showed the highest net decrease (13.8%), followed by the Eastern Cape (10.8%).  The school backlogs were also

higher in these two provinces than in other provinces.  The Free State showed the highest increase from 1999 to

2002 (10.8%).  This could be due to the rationalisation of small schools and the closure of small farm schools in

the province.

● Gross Enrolment Ratio (GER) (see Table 6)

Source 1: 1999-2002 SNAP Surveys (conducted on the 10th school day). 

Source 2: Published mid-year population estimates for 2001-2002 and unpublished, provisional, mid-year population estimates for 1999-2000, Statistics South Africa (29 October

2003).

Note 1: Percentages with a negative sign denote a decrease.

Note 2: Although two successive years might have the same value owing to rounding off, a net change could still have been reported.

Table 6: Comparing Gross Enrolment Ratio (GER) and Gender Parity Index (GPI) in the ordinary school

sector, by province, from 1999 to 2002
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Table 6 shows that the total national average GER (Grades R to 12) decreased from 98% to 90% between 1999

and 2002, a net decrease of 8.2%.  Although the inclusion of Grade R had a negative impact on the GER values

for these years, it is important that we start monitoring enrolment in Grade R, seeing that, according to Education

White Paper 5, the target year for universal access is 2010.  If one were to consider only Grades 1 to 12, as

reported in the previous publications, and if one also used the latest mid-year population estimates, one would see

that the total national average GER changed to 105%, 99%, 96% and 95% for 1999, 2000, 2001 and 2002,

respectively, which is, on average, almost 6% per year higher than the GER (Grades R to 12).  All the provinces

except the Northern Cape showed a decrease in both GER combinations from 1999 to 2002.  In two provinces (the

Eastern Cape and the Free State) the net decrease in both GER combinations (for female, male and total) from

1999 to 2002 was greater than 11% - higher than in all the other provinces.

● Gender Parity Index (GPI) (see Table 6)

Table 6 shows that, from 1999 to 2002, the national average GPI in Grades 1 to 12 decreased from 1.01 to 0.99, a

net decrease of 2.0%, while the net decrease in Grades R to 12 was 1.0%.  Only three provinces (KwaZulu-Natal,

Mpumalanga and the Northern Cape) showed GPI ratios of less than 1.00 for all four years in Grades 1 to 12, indi-

cating that, in proportion to the appropriate school-age population, there were fewer female learners than male

learners in the ordinary school system.

3.2 Region and district data on learners, educators and schools

Table 7: Number of learners, educators and schools in the ordinary school sector, by province, region and

district, in 2002

Source: 2002 SNAP Survey (conducted on the 10th school day).

Note 1: Data is for ordinary schools only and includes learners in Pre-Grade R, Grade R and ELSEN at these schools.  Data excludes learners, educators and institutions associated

with stand-alone ECD sites and ELSEN (special) schools.

Note 2: n.a. = not applicable.

Note 3: n/a = not available.

1) Free State, North West and Northern Cape: Pre-grade R learners not included in the SNAP Survey.

2) Eastern Cape and North West:  ELSEN learners are included in the different grades.

3) The Gauteng public school educators do not tally with Table 1. See footnote 3) of Table 1.
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Table 7: Number of learners, educators and schools in the ordinary school sector, by province, region and

district, in 2002 (continued)
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Table 7: Number of learners, educators and schools in the ordinary school sector, by province, region and

district, in 2002 (concluded)
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Table 8: Senior Certificate examination results for full-time candidates with six or more subjects, by

province and gender, in 2002

3.3 Senior Certificate examination

3.3.1 Overall results

Source: Report on the 2002 Senior Certificate examination, Department of Education (27 December 2002).

Note: the data exclude pending irregularities.

1) Candidates awaiting results are excluded in the calculation of the pass and failure rates.

In 2002, as indicated in Table 8, the overall national pass rate in the Senior Certificate examination for full-time

candidates with six or more subjects was 68.9%.  In all the provinces more females than males wrote the Senior

Certificate examination.  However, in relative terms, as indicated in Table 8 and Figure 10, the national pass rate of

male candidates (70.7%) was higher than the pass rate of female candidates (67.4%).  A similar trend was seen in

all provinces.  However, in all provinces there were more female candidates than male candidates who passed.

Furthermore, Table 8 shows that the overall pass rate, by province, varied from 89.9% in the Northern Cape to

51.8% in the Eastern Cape.
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Figure 10: Percentage distribution of Senior Certificate examination pass and failure rates, by gender, 

in 2002

0

10

20

30

40

50

60

70

80

Wrote

5
4

.3

4
5

.7

Failed

3
2

.6

2
9

.3

Passed without

Endorsement

5
1

.0 5
3

.2

Passed with

Endorsement

1
6

.5

1
7

.5

Total Passed

6
7

.4 7
0

.7

MaleFemale

P
e

rc
e

n
t

3.3.2 Pass type results

Table 9: Senior Certificate examination results, by province, gender and type of pass, in 2002

Source: Report on the 2002 Senior Certificate examination, Department of Education (27 December 2002).

Note: The data exclude pending irregularities.
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As of 2001, candidates can obtain a Senior Certificate graded with either an ordinary pass (equivalent to an aver-

age score of less than 60%), a merit pass (equivalent to an average score of between 60% and 79%) or a distinc-

tion pass (equivalent to an average score of 80% and more).  In each pass type there are passes with

endorsement and passes without endorsement.

Table 9 and Figure 11 show that, nationally, in 2002, 85.3%, 12.0% and 2.8% of all candidates passed with an ordi-

nary pass, a merit pass and a distinction pass, respectively.  Although Table 9 and Figure 11 show that, nationally,

among candidates who passed with merit and distinction, the females performed better than the males, males per-

formed better than females when one takes into account only the endorsement passes for each of the three pass

types (raw data for endorsement passes not shown in this report).

3.3.3 Frequency interval results

Figure 11: Percentage distribution of Senior Certificate examination results, by type of pass and gender,

in 2002
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Table 10: Senior Certificate examination percentage pass rates of schools within different percentage

groupings, by province, in 2001 and 2002

Source: Report on the 2002 Senior Certificate examination, Department of Education (27 December 2002).

Note: The data exclude pending irregularities.
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Figure 12: Percentage distribution of Senior Certificate examination percentage pass rates of schools

within different percentage groupings in 2001 and 2002
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In 2002, as shown in Table 10 and Figure 12, 9.2% (approximately 546) of the 5 940 schools in South Africa that

offered the Senior Certificate examination obtained 100% passes.  This is significantly higher than the 6.7% of

2001.  The percentage of schools that scored a pass rate of between 81% and 100% increased from 27.5% to

36.0%.  As far as schools that performed poorly are concerned, 4.4% of them obtained a pass rate of between 0%

and 20% in 2002, which is significantly lower than the 8.1% of 2001.  0.8% of schools nationally (approximately 48)

scored a 0% pass rate, compared to 0.9% in 2001.  This indicates a reduction in the number of schools with very

poor performance.

3.3.4 Selected subject results

Table 11 shows that, concerning the selected six subjects, less candidates wrote Biology in the Senior Certificate

examination in 2002 (298 089) than in 2001 (311 026).  The highest and second highest overall pass rates in 2002

were for Accounting (84.7%) and Business Economics (81.5%), respectively. The lowest overall pass rate in 2002

was for Mathematics (56.1%), which is almost 10% higher than in 2001.  However, the pass rate for Mathematics

HG was 71.9% in 2002.

Table 11 and Figure 13 indicate that, except for Accounting, in both 2001 and 2002, males performed better overall

than females in all the selected subjects.  However, in 2002, females performed better than males in Accounting

SG and Biology HG.
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Table 11: Senior Certificate examination results for selected subjects, by gender, in 2001 and 2002 

Source: Report on the 2002 Senior Certificate examination, Department of Education (27 December 2002). 

Note 1: The data exclude pending irregularities.

Note 2: HG = Higher Grade, SG = Standard Grade and LG = Lower Grade.

Note 3: Empty cells: not applicable.

Figure 13: Percentage distribution of Senior Certificate examination pass rates for selected subjects, by

gender, in 2002
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3.3.5 Pass rate trend 1994 to 2002

Table 12: Comparison of pass rates of the Senior Certificate examination for full-time candidates with six

or more subjects, by province, from 1994 to 2002

Source: Report on the 2002 Senior Certificate examination, Department of Education (27 December 2002).

Note: Percentages with a negative sign denote a decrease.

Figure 14: Comparison of national pass rates of the Senior Certificate examination from 1994 to 2002 
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Table 12 shows that the national pass rate for the Senior Certificate examination increased from 58.0% in 1994 to

68.9% in 2002, indicating a net increase of 18.8%. From 1994 to 2002, the largest net increase in the pass rate

occurred in Limpopo (56.5%), followed by Gauteng (27.4%).

Figure 14 shows that, from 1994, the national pass rate decreased by 10.6% (real value) to its lowest point in 1997

(47.4%).  It stayed almost the same from 1997 to 1999 and then increased by 20.0% (real value) to its highest

point in 2002.

Table 12 shows that seven of the nine provinces (the Eastern Cape and North West are the exceptions) showed a

higher pass rate in 2002 than in 1994, and that, in 2001, only four provinces showed a higher pass rate than in

1994.  Between 1994 and 2002 the lowest and second lowest pass rates occurred in Limpopo (31.9% in 1997) and

Mpumalanga (38.2% in 1995), respectively.  In the same period, the highest and second highest pass rates

occurred in the Northern Cape (89.9% in 2002) and the Western Cape (86.5% in 2002), respectively.
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Table 13: Number of FTE and headcount learners, headcount educators and institutions in the public FET

sector, by province, in 2002

Source: 2002 National Audit - Quantitative Overview of the Further Education and Training College Sector: a Sector in Transition, Department of Education, 2004. 

Note: FTE = Full-time equivalent.

4. PUBLIC FURTHER EDUCATION AND TRAINING
INSTITUTIONS

4.1 Introduction and perspective

In the past couple of years the public Further Education and Training (FET) sector went through a massive trans-

formation process.  One of the major changes is that the 152 technical colleges that existed in 2000 have been

merged to form 50 super FET institutions, as indicated in Table 13. 

In 2002, as indicated in Table 13, the FET sector catered for 406 144 headcount learners and 143 913 full-time

equivalent (FTE) learners.  Gauteng and KwaZulu-Natal catered for almost 50% of the 7 088 educators in the sec-

tor, whilst Gauteng catered for approximately one third of all headcount and FTE learners.

4.2 Learner data

Table 14: Number of FTE and headcount learners in the public FET sector, by province, vocational field of

study and gender, in 2002

Source: 2002 National Audit - Quantitative Overview of the Further Education and Training College Sector: a Sector in Transition, Department of Education, 2004. 

Note 1: FTE = Full-time equivalent.

Note 2: HC = Headcount.

Note 3: n/a = not available.

Note 4: Gender breakdown by province not available.

Note 5: Total headcounts and FTEs for learners are provided for NATED and Non-NATED programmes, where NATED programmes are defined as programmes accredited by the

Department of Education through NATED 191 (2001/08) and Non-NATED programmes offered by FET colleges but not accredited through NATED 191 (2001/08).
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Although, in 2002, as reflected in Table 14 and Figure 15, most headcount learners were enrolled for Engineering

(45.3%), this number is only slightly higher than the number of learners enrolled for Business Studies (44.8%).

However, for FTE learners, the opposite is true, in that 45.2% of these learners were enrolled for Business Studies

and 45.0% were enrolled for Engineering.  Enrolment numbers for Art and Music, Educare and Social Services and

for General Education were the lowest, with approximately 1%.  In two provinces, Mpumalanga and the Northern

Cape, there were no learners taking Art and Music. 

Figure 15: Percentage distribution of headcount learners in the public FET sector, by vocational field of

study, in 2002
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Figure 16: Percentage distribution of headcount learners in the public FET sector, by vocational field of

study and gender, in 2002
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Table 14 and Figure 16 indicate that, in 2002, there was female dominance in all vocational fields of study except

for Engineering.  However, the male dominance in Engineering, together with the huge number of headcount learn-

ers enrolled in this field of study, has the effect that there is an overall male dominance in the country.  No male

learners were enrolled for General Education.
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Table 15: Number of headcount learners in the public FET sector, by province, population group and 

gender, in 2002

Figure 17: Percentage distribution of headcount learners in the public FET sector, by population group, 

in 2002

Source: 2002 National Audit - Quantitative Overview of the Further Education and Training College Sector: a Sector in Transition, Department of Education, 2004. 

Note: In some cases, institutions did not provide student data by race and gender. Mean and deductive imputation was undertaken to make allowance for this. In addition, 

alternate database sources, such as the 1998 and 2000 FET College databases, were consulted. It is the research team's opinion that the data are accurate within a 

margin of error of 5%.
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Figure 18:  Percentage distribution of headcount learners in the public FET sector, by gender, in 2002 
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Table 16: Number of headcount educators in the public FET sector, by province, source of remuneration,

gender and vocational field of specialisation, in 2002

Figure 19: Percentage distribution of headcount educators in the public FET sector, by gender, in 2002 

In 2002, as shown in Table 15 and Figures 17 and 18, the African population reflected the highest headcount enrol-

ment (74.4%), and the male gender group dominated, with 60.0%.  Table 15 also reflects that the African popula-

tion group was by far the largest in numeric terms for headcount learner enrolments in all provinces, except the

Western Cape.  In the Western Cape there were 17 490 Coloured and 12 242 African learners which related to the

demographic profile of the Western Cape where the Coloured population was more than the African population.

4.3 Educator data

Source: 2002 National Audit - Quantitative Overview of the Further Education and Training College Sector: a Sector in Transition, Department of Education, 2004.

Note 1: Data on vocational field of specialisation were extracted from the DoE survey on FET college staff undertaken in 2003, which included 66% of the total FET college teaching

staff. The results provided in the table above reflect the distribution of weighted survey data applied to the total teaching staff. This methodology was tested against the infor-

mation provided in the PERSAL database, resulting in the research team's concluding that the data are accurate within a margin of error of 8%.

Note 2: Gender data were not provided for all teaching staff. Mean and deductive imputation was undertaken to make allowance for this. In addition, alternate database sources,

such as PERSAL, the 1998 and 2000 FET College databases and the FET Individual Survey Database (discussed in footnote 1 above), were consulted. It is the research

team's opinion that the data are accurate within a margin of error of 4%.

Table 16 and Figure 19 indicate that there were fewer female headcount educators (47%) than male educators

(53%) in 2002.  The table also shows that the largest number of educators was in Business Studies (43%), fol-

lowed by Engineering (39%).  Most educators (83%) were remunerated by the State.
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Sources:

1. Ordinary public and independent schools:  2002 SNAP Survey (conducted

on the 10th school day);

2. ABET:  2002 Annual ABET Survey;

3. ELSEN: 2001 Special Schools Audit;

4. FET:  2002 Survey by the National Business Initiative;

5. ECD: Attached to primary - submitted by provinces.  Separated from prima-

ry - 2000 ECD Audit; and

6. Higher education - 2002 HEMIS database. 

Footnotes:

1) 2000 data are used for all stand-alone ECD sites. 

2) and 3) Including Learners with Special Education Needs (LSEN) at ordinary public

and independent schools, respectively.

4) Including learners and educators associated with pre-primary classes at pri-

mary schools.

5) Higher education institutions include universities and technikons.

6) Data include only ECD sites registered with the DoE.

7) 16 ELSEN (special) schools countrywide were not included in the Audit.

8) The Gauteng public school educators do not tally with Table 1.  See footnote

3) of Table 1.
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Table 17: Distribution of headcount educators in the public FET sector, by province and population group,

in 2002

Source: 2002 National Audit - Quantitative Overview of the Further Education and Training College Sector: a Sector in Transition, Department of Education, 2004.

Note 1: Data on vocational field of specialisation was extracted from the DoE survey on FET college staff undertaken in 2003, which included 66% of the total FET college teaching

staff. The results provided in the table above reflect the distribution of weighted survey data applied to the total teaching staff. This methodology was tested against the infor-

mation provided in the PERSAL database, resulting in the research team's concluding that the data are accurate within a margin of error of 8%.

Note 2: Gender data were not provided for all teaching staff. Mean and deductive imputation was undertaken to make allowance for this. In addition, alternate database sources,

such as PERSAL, the 1998 and 2000 FET College databases and the FET Individual Survey Database  (discussed in note 1 above), were consulted. It is the research

team's opinion that the data are accurate within a margin of error of 4%.
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Figure 20: Percentage distribution of headcount educators in the public FET sector, by population group,

in 2002

Table 17 and Figure 20 show that, in 2002, the highest percentage of educators (43%) was African, followed

closely by Whites (42%). There were 7% Coloured and 4% Indian educators.
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4.4 Comparison between 1998, 2000 and 2002

Table 18: Comparing FTE and headcount learners and headcount educators in the public FET sector, by

province, from 1998 to 2002

Source: 2002 National Audit - Quantitative Overview of the Further Education and Training College Sector: a Sector in Transition, Department of Education, 2004.

Note 1: FTE = Full-time equivalent.

Note 2: n.a.  =  not applicable.

Note 3: Total headcounts and FTEs for learners are provided for NATED and Non-NATED programmes, where NATED programmes are defined as programmes accredited by the

Department of Education through NATED 191 (2001/08) and Non-NATED programmes offered by FET colleges but not accredited through NATED 191 (2001/08).

Table 18 shows that there is a significant difference between a comparison of FTE learners for a specific period

and a comparison of headcount learners for the same period.  The main reason is, perhaps, that the number of

headcount learners can fluctuate drastically from year to year, depending on the enrolment for either short or long

courses.  This phenomenon is most visible in the table comparing the net increase in FTE and headcount learners

in KwaZulu-Natal and Limpopo between 1998 and 2002.  The net increase varied from below 70% for FTE learn-

ers (63.2% and 31.4%, respectively) to over 100% for headcount learners (168.9% and 104.2%, respectively).

Table 18 indicates that FTE and headcount learners, and headcount educators, experienced the greatest net

increase between 1998 and 2002, namely, 17.3%, 34.2% and 16.6%, respectively.  Between 2000 and 2002 the

net increase for the same learners and educators slowed down dramatically, to 3.7%, 15.9% and 4.9%, respec-

tively.  Although the Eastern Cape was the only province to reflect a net decrease in both FTE and headcount

learner numbers for this period (21.4% and 15.0%, and 11.4% and 12.6%, respectively), it reflected a net increase

in educators (3.2% and 1.4%).
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Table 19: Overview of South African public higher education institutions in 2002

5. PUBLIC HIGHER EDUCATION INSTITUTIONS

5.1 Headcount enrolments

Source: 2002 HEMIS database, December 2003.

Abbreviations: HBU = historically black university, HWU = historically white university, HBT = historically black technikon, HWT = historically white technikon.

Note 1: In a headcount enrolment, full-time as well as part-time students are counted as units; i.e. no account is taken of the course loads carried by students.

Note 2: Contact students are those who are registered mainly for courses offered in contact mode.

Note 3: Distance students are those who are registered mainly for courses offered in distance mode.

Note 4: Black students, for the purpose of this summary table, include African, Coloured and Indian students.

Note 5: SET majors = majors in science, engineering and technology.  These include majors in engineering,  health sciences, life sciences, physical sciences, computer sciences

and mathematical sciences.

Note 6: Business majors include majors in accounting, management, and all other business-related majors, such as marketing.

Note 7: Humanities majors include majors in education, languages and literary studies, fine arts, music and the social sciences.

Note 8: Students from Qwa-Qwa are included in the University of the North totals.

Note 9: Durban Institute of Technology is a new technikon, into which ML Sultan Technikon and Natal Technikon were merged in 2002. The new technikon has, for purposes of these

data, been classified as an HBT.

Note 10: Numbers and percentages may not necessarily add up due to rounding off.

Note 11: n.a. = not applicable
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Table 20: Headcount enrolments in public higher education institutions, by major field of study and formal

qualification, in 2002 

Source: 2002 HEMIS database, December 2003.

Abbreviations: HBU = historically black university, HWU = historically white university, HBT = historically black technikon, HWT = historically white technikon.

Note 1: Abbreviations and definitions of fields of study employed here are the same as those employed in Table 19,  except that the field of education (which involves primarily

school teacher training) is separated from the broad humanities category.

Note 2: Occasional students are students who are taking courses which form part of formally approved programmes, but who are not registered for a formal degree or diploma.

Note 3: The category "three-year undergraduate degrees and diplomas" includes national diplomas offered by technikons as well as first bachelor's degrees offered by universities,

such as BA, BSc, BCom.

(Notes 4 to 7 overleaf)
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Figure 21 (also see Table 20) shows that, in 2002, the majority of students at universities (55% of all enrolments)

were enrolled for programmes of study in either teacher education or the broad humanities and social sciences.

The emphasis at technikons was to a far greater extent on programmes in business and management (47%) and

in science, engineering and technology (34%).  This means that, in 2002, 81% of all technikon students were fol-

lowing programmes in these fields.

Figure 21: Percentage distribution of headcount enrolments in public higher education institutions, by

major field of study, in 2002 
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Figure 22: Percentage distribution of headcount enrolments in public higher education institutions, by

qualification type, in 2002 

3
1

Figure 22 (also see Table 20) shows that the technikon sector remained primarily an undergraduate one.  In 2002,

97% of all students in this sector were following either three-year undergraduate diploma courses or professional

first bachelor's degree courses.  In 2002, 77% of students in the university sector were enrolled for undergraduate

qualifications, including occasional courses.

Notes to Table 20 (continued)

Note 4: Professional bachelor's degrees are those that have an approved formal time of more that four years. Examples include degrees such as B Tech, BSc (engineering), MB

ChB, BFA.

Note 5: The category "below master's level" includes postgraduate and post-diploma diplomas, postgraduate bachelor's degrees, and honours degrees.

Note 6: The Unisa total of occasional students includes 5 311 coded as "other".

Note 7: Numbers and percentages may not necessarily add up due to rounding off.
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Table 21: Headcount enrolments of contact and distance mode students in public higher education 

institutions in 2002 

Source: 2002 HEMIS database, December 2003.

Abbreviations: HBU = historically black university, HWU = historically white university, HBT = historically black technikon, HWT = historically white technikon.

Note 1: Contact students are those who are registered mainly for courses offered in contact mode.

Note 2: Distance students are those who are registered mainly for courses offered in distance mode.

Note 3: The totals in the table = total male + total female.  Because students coded as "race unknown" are not included in the table, African+Coloured+Indian+White may, therefore,

not = the total columns.

Note 4: Numbers and percentages may not necessarily add up due to rounding off.
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Figure 23 (also see Table 21) shows that, in 2002, 60% of all students in the public higher education system were

African, 27% were White, 7% were Indian, and 6% were Coloured.  The proportion of African students did however

vary by sector and instruction mode.  For example, African students accounted for a 48% share of contact pro-

grammes at universities and a 74% share of contact programmes at technikons.  In 2002, African students had an

overall share of 58% of contact programme enrolments and 67% of distance programme enrolments.

Figure 23: Percentage distribution of headcount enrolments in public higher education institutions, by

contact/distance mode and race group, in 2002 
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Figure 24: Percentage distribution of headcount enrolments in public higher education institutions, by

contact/distance mode and gender, in 2002 

0

10

20

30

40

50

60

Contact Mode

5
2

4
8

Distance Mode

5
6

4
4

Total

5
4

4
6

MaleFemale

P
e
rc

e
n

t

Figure 24 (also see Table 21) shows that, in 2002, female students were in the majority in both contact pro-

grammes (52%) and distance programmes (56%) at universities and technikons.  Overall, 54% of the students in

the system were female.
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5.2 Headcount and graduation rates of graduates and diplomates

Table 22: Graduates/diplomates in public higher education institutions, by major field of study and formal

qualification, in 2002 

Source: 2002 HEMIS database, December 2003.

Abbreviations: HBU = historically black university, HWU = historically white university, HBT = historically black technikon, HWT = historically white technikon. 

Note 1: Definitions of fields of study are the same as those employed in Table 19.

Note 2: Definitions of formal qualifications are the same as those employed in Table 20.

Note 3: Numbers and percentages may not necessarily add up due to rounding off.
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Table 23: Summaries of key graduation rates in public higher education institutions in 2002

Source: 2002 HEMIS database, December 2003.

Abbreviations: HBU = historically black university, HWU = historically white university, HBT = historically black technikon, HWT = historically white technikon.

Note 1: These graduation rates serve as proxies for throughput rates of cohorts of students. A detailed account of benchmarks related to these graduation rates can be seen in The

National Plan for Higher Education (Department of Education: 2001).

Note 2: Different undergraduate percentages have been set for universities and technikons, because of problems encountered with the ways in which some technikons are reporting

their BTech enrolments. 

Note 3: The benchmarks in the National Plan were set on the basis that at least 75% of any cohort of students entering a programme should complete their degrees or diplomas.

When converted to graduation rates, the cohort throughput rates in the table above are equivalent to graduation rates of, broadly, the following kind:

Undergraduate Master's Doctoral

Contact programmes 25% 33% 20%

Distance programmes 15% 25% 15%

Note 4: Percentages may not necessarily add up due to rounding off.

Note 5: n.a. = not applicable.
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Figure 25 (also see Table 22) gives details of the totals of graduates and diplomates produced by public universi-

ties and technikons in 2002.  In that year, universities produced 74 507, or 74%, of all graduates and diplomates,

while technikons produced 25 735.  The technikons' share of graduates and diplomates (26%) was considerably

lower than their share of the headcount enrolment total (32%).  Of the 100 242 students who completed qualifica-

tions in 2002, 72% obtained undergraduate degrees or diplomas.  There were only 7 856 master's and doctoral

graduates in 2002.

Figure 25: Headcount totals of graduates/diplomates in public higher education institutions, by 

qualification type, in 2002 

0

20 000

40 000

60 000

80 000

100 000

120 000

3-Year

Undergraduate

Professional

Undergraduate

Postgraduate <

Master’s

Master’s &

Doctoral

Total

3
6

 5
5

5

1
8

 6
9

8

5
5

 2
5

3

1
0

 6
9

5

6
 4

7
7 1
7

 1
7

2

1
9

 7
2

1

1
9

 9
6

1

7
 5

3
6

7
4

 5
0

7

2
5

 7
3

5

1
0

0
 2

4
2

3
2

0 7
 8

5
6

Technikons TotalUniversities

N
u

m
b

e
r

2
4

0



Public HE institutions

4040

5.3 Full-time equivalent (FTE) enrolments and undergraduate success rates

Table 24: Full-time equivalent enrolments of contact and distance mode students in public higher 

education institutions in 2002 

Source: 2002 HEMIS database, December 2003.

Abbreviations: HBU = historically black university, HWU = historically white university, HBT = historically black technikon, HWT = historically white technikon.

Note 1: Full-time equivalent (FTE) student enrolments are calculated (a) by assigning to each course a fraction representing the weighting it has in the curriculum of a qualification,

and (b) by multiplying the headcount enrolment of that course by this fraction.

Note 2: FTE contact students are those who are registered mainly for courses offered in contact mode.

Note 3: FTE distance students are those who are registered mainly for courses offered in distance mode.

Note 4: Definitions for fields of study employed here are the same as those employed in Table 19. 

(Notes 5 to 7 next page)



Public HE institutions

4141

Table 25: Undergraduate success rates of contact and distance mode students in public higher education

institutions, by population group, in 2002

Source: 2002 HEMIS database, December 2003.

Abbreviations: HBU = historically black university, HWU = historically white university, HBT = historically black technikon, HWT = historically white technikon.

Note 1: For universities, undergraduate courses are those coded as lower undergraduate, intermediate undergraduate and higher undergraduate.

Note 2: For technikons, undergraduate courses are those coded as lower prediplomate, intermediate prediplomate and higher undergraduate.

Note 3: Success rates are determined as follows:  a calculation is made of full-time equivalent (FTE) enrolled student totals for each category of courses.  A further FTE calculation,

using the same credit values, is made for each category of courses for those students who passed the courses.  The success rates are then determined as:  FTE passes

divided by FTE enrolments. The success rates shown are, therefore, weighted averages for contact and distance courses for each population group.

Note 4: Percentages may not necessarily add up due to rounding off.

Notes to Table 24 (continued)

Note 5: The totals above include undergraduate and postgraduate courses.

Note 6: Students from Qwa-Qwa are included in University of the North totals.

Note 7: Numbers and percentages may not necessarily add up due to rounding off.
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Figure 26 (also see Table 24) shows that the full-time equivalent (FTE) student enrolment at universities and tech-

nikons was 446 227 in 2002.  The ratios with regard to distance and contact mode differed markedly between FTE

and headcount totals.  The contact FTE total of 323 625 was 79% of the corresponding headcount total, which

implies that most contact students were studying full-time in that year.  The ratio for distance students was 46%,

which implies that, in 2002, distance students were, on average, following the equivalent of less than half of a full-

time curriculum.

Figure 26: Full-time equivalent student enrolments in public higher education institutions, by contact/

distance mode, in 2002 
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Figure 27 (also see Table 25) shows that inequalities of outcome continue to exist in the higher education system.

In 2002, the average success rate of African students in contact undergraduate programmes at universities was

only 70%, compared to an average of 86% for White students.  The success rate of African students in contact

undergraduate programmes at technikons in 2002 was 68%, compared to an average of 81% for White students.

Figure 27: Percentage distribution of average undergraduate success rates in public higher education

institutions, by contact education programmes and population group, in 2002 
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5.4 Permanent staff

Table 26: Overview of permanent staff in public higher education institutions in 2002

Source: 2002 HEMIS database, December 2003.

Abbreviations: HBU = historically black university, HWU = historically white university, HBT = historically black technikon, HWT = historically white technikon.

Note 1: A permanent staff member is defined as an employee who contributes to an institutional pension or retirement fund.

Note 2: Instruction/research staff (also referred to as academic staff) are those who spend more than 50% of their official time on duty on instruction and research activities.

Note 3: The category "administrative staff" includes all executive and professional staff who spend less than 50% of their official time on duty on instruction and research activities,

as well as all technical and office staff.

Note 4: The category "service staff" includes all  staff, such as cleaners, gardeners, security guards and messengers, who are not engaged in supervisory or administrative functions

linked to an office.

Note 5: Black staff, for the purpose of this summary table,  includes all African, Coloured and Indian staff on permanent contracts.

Note 6: Data for 2002 for the following universities were not available:  Cape Town and Western Cape. Cape Town's data for 2000 and Western Cape's data for 2001 have been

included in the table.

Note 7: Data for the Durban Institute of Technology for 2002 are the aggregate of the data submissions for ML Sultan Technikon  and Natal Technikon.

Note 8: Numbers and percentages may not necessarily add up due to rounding off.
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Figure 28 (also see Table 26) points to the serious employment inequalities that existed in the higher education

system in 2002.  Black (African, Coloured and Indian) staff had only a 31% share of permanently appointed aca-

demic (instruction and research) staff posts at universities, and a 39% share of these posts at technikons.  Female

staff had a 39% share of permanently appointed academic staff posts at universities, and a 40% share of these

posts at technikons.

Figure 28: Percentage distribution of black and female staff in public higher education institutions, as a

percentage of total permanent staff, in 2002 

TechnikonsUniversities

0

20

10

40

30

60

50

70
P

e
rc

e
n

t

Black

Academic Staff

3
1

3
9

Female

Academic Staff

3
9 4
0

Black

Admin Staff

5
0

5
9

Female

Admin Staff

6
0

5
7



Contact details

4545

6. CONTACT DETAILS

6.1 Provincial EMIS units

Provincial and institutional information (contact details, etc.) may be requested (preferably by e-mail) from the fol-

lowing provincial Education Management Information Systems (EMIS) Units:

Eastern Cape Department of Education Free State Department of Education

Mr Zolile Ngaba Mr Frans Kok

Head, EMIS Unit Head, EMIS Unit

Private Bag X0032, Bisho, 5605 Private Bag X20565, Bloemfontein, 9300

E-mail: zolile.ngaba@edu.ecape.gov.za E-mail: kokf@edu.fs.gov.za

Tel.: 043-735 1820/1 or 040-608 4246 Tel.: 051-404 8089

Fax: 043-735 1993 or 040-608 4239 Fax: 051-404 8094

Gauteng Department of Education KwaZulu-Natal Department of Education

Mr Mohammad Sujee Mr Patrick Buthelezi

Acting Head, EMIS Unit Head, EMIS Unit 

PO Box 7710, Johannesburg, 2000 Private Bag X05, Rossburg, 4072

E-mail: mohammads@gpg.gov.za E-mail: kznemis@kznedu.kzntl.gov.za

Tel.: 011-355 1783/1777 Tel.: 031-274 4920

Fax: 011-355 0670 Fax: 031-205 1704

Limpopo Department of Education Mpumalanga Department of Education

Mr Ngwako Mateta Mr Wimpie Barnard

Head, EMIS Unit Head, EMIS Unit

Private Bag X9489, Polokwane, 0700 Private Bag X11341, Nelspruit, 1200

E-mail: matetang@edu.norprov.gov.za E-mail: wbarnard@nel.mpu.gov.za

Tel.: 015-290 7941 Tel.: 013-766 5492

Fax: 015-297 4452 Fax: 013-766 5592

North West Department of Education Northern Cape Department of Education

Mr Bradley Page Mr Danny Mothobi

Head, EMIS Unit Head, EMIS Unit

Private Bag X2044, Mafikeng, 2745 Private Bag X5020, Kimberley, 8301

E-mail: bpage@nwpg.gov.za E-mail: dmothobi@per.ncape.gov.za

Tel.: 018-381 2017 Tel.: 053-839 6641

Fax: 018-381 2015 Fax: 053-839 6580

Western Cape Department of Education

Mr Kevin Tabisher

Head, EMIS Unit

Private Bag X9114, Cape Town, 8000

E-mail: ktabishe@pgwc.gov.za

Tel.: 021-467 2289

Fax: 021-425 7445
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6.2 Department of Education

Information on different sectors of the education system may be requested (preferably by e-mail) from the following

members of the Department of Education and the Directorate: Education Management Information Systems:

Director: EMIS

Mr Siza Shongwe

Department of Education

Waterbron Building, 191 Schoeman Street, Pretoria, 0001 

Postal Address: Private Bag X895, Pretoria, 0001

Tel.: 012-312 6092

Fax: 012-312 5983/5909

E-mail: shongwe.s@doe.gov.za

General Enquiries

Ms Rose More

Tel.: 012-312 5958

E-mail: more.r@doe.gov.za

Queries/Data Dissemination/Data Analysis/Publications

Mr Christo Lombaard

Tel.: 012-312 5961

E-mail: lombaard.c@doe.gov.za

Public Higher Education

Ms Jean Skene

Tel.: 012-312 5099

E-mail: skene.j@doe.gov.za

Senior Certificate Examination Results

Mr Willie Venter

Tel.: 012-312 5709

E-mail: venter.w@doe.gov.za

Data on private Further Education and Training (FET) and Higher Education institutions are not included in this

publication and may be obtained from the following persons:

Private FET

Mr Steve Mommen, Director: Public FET Colleges

Tel.: 012-312 5520

E-mail: mommen.s@doe.gov.za

Private Higher Education

Ms Katjie Mokoboto

Tel.: 012-312 5320

E-mail: mokoboto.k@doe.gov.za
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Scope of the publication:

● General Education and Training (GET) Band

(including ordinary schools with foundation, interme-

diate and senior phases.  Stand-alone ABET centres

and ELSEN (special) schools excluded)

● Further Education and Training (FET) Band

(including mainstream schools with FET grades.

Stand-alone ELSEN (special) schools excluded)

● Further Education and Training (FET) 

(including public FET institutions, previously known

as technical colleges)

● Early Childhood Development (ECD) (2000)

(including stand-alone ECD sites)

● Adult Basic Education and Training (ABET)

(including stand-alone public adult learning centres)

● Education for Learners with Special Education

Needs (ELSEN) (2001)

(including stand-alone schools)

● Higher Education (HE)

(including public universities and technikons)

Did you know that in 2002...

30 in every 100 people in South Africa were learners

in the education and training system?

33 484 institutions, comprising the following, were

registered with the Department of Education:

● 27 647 ordinary public and independent schools

● 3 486 ECD sites

● 1 895 ABET centres

● 370 ELSEN (special) schools

● 50 public FET institutions

● 36 public HE institutions

Of every 200 learners in the education system in

South Africa:

● 172 were in ordinary public schools

● 10 were in public HE institutions

● 6 were in public FET institutions

● 4 were in ordinary independent schools

● 4 were in ABET centres

● 3 were in ECD sites

● 1 was in an ELSEN (special) school


